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Attracting and Retaining Adult Learners

Background

Recently much attention has focused on adult learners as current or potential
students in higher education. The involvement of aduits in higher education today
differs in two respects from their past involvement. First, the number of adults
enrolled in higher education has increased significantly. According to recent
census data, the proportion of individuals age 25 and oider in total higher education
enrofiment has increased from 28% in 1972 to 33% in 1878; correspondingly, the
proportion of college students age 17-24 has decreased from 72% to 67% during that
period.' This percentage increass becomes even more significant when one
considers that total enroliment in higher education increased by about three miftion
students during the 1970s.?

Second, much of this new growth is due to incressed enroliment by oider than
traditional-age students generalily, and by women in particular. The rate of college
enroliment by men age 25-34 increased from 11% in 1959, to 16% in 1969, to 17% in
1878. The rate of college enrofiment by women age 25-34 increased from 2% in 1959,
to 7% in 1868, to 14% in 1978. While comparabie longitudinal data for individuals age
35 and older are not availabie for 1959 and 1989, recent enroliment data indicate that
from 1972 to 1876 enrofiment by that age group increased 51.9%—compared to
51.2% for the 30-34 aje group. 37.2% for the 25-29 age group, and 13.9% for the
under-25 age group.’

In addition, the number of potential adult learners will be even greater in the future
as a result of the aging of the poputation in the United States. Population projections
by age group from 1980 to 1980 indicate that the 25-34 age group will increase by
13%; the 35-44 age group will increase by 39%; and the 45-54 age group will increase
by 12%. In contrast, the 18-24 age yroup will decrease by 15%.4

For many institutions, notably two-year public colleges, the aduit learner group has
always been considered a primary target group for institutional efforts. Only in
recent years, however, have significant numbers of adult learners begun to take

'W. V. Grant and C. G. Lind, Digest of Education Statistics (Washington, D.C.:
NCES, 1979), p. 97.

3J. Magarrell, “Enroliments,” Chronicle of Higher Education, 21 April 1880, p. 11.

*U.S. Bureau of the Census, Statistical Abstracts of the U.S. (Washington. D C.: U.S.
Government Piinting Office, 1960, 1870, 1879).

‘U.S. Bureau of the Census, Current Population Reports, Series P-25, no. 704
(Washington, D.C.: U.S. Government Printing Office, 1977), p. 10.
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advantage of the full range of pastsecondary educational opportunities. Simuita-
neously, institutions have become interested in redefining programs and services to
meet the needs of ever-mcre-prevalent adult learners. Despite thess developments,
little is generally known about the content of specific programs or their degree of
SUCCess.

In late spring 1980. The American Coilege Testing Program conducted a national
survey whose aim was to determine the extent and kinds of strategies, programs,
and services being used by American postsacondary institutions to attract and
retain adult iearners. The survey—entitied Attracting and Retaining Aduit Learners
(ARAL)—had three primary objectives:

1. Toidentity institutions that had taken positive and creative steps toward meeting
the specia’ neads of adult iearners;

2. To describe the institutional innovations currentiy in use and to analyze the
extent to which they are deemed both satisfactory and effective in that set-
ting; and

3 To catalog descriptions of successful, innovative efforts and to create helpful
resources for institutions newly acquainted with the needs of adult learners.

Two pubhications, intended to fulfill these objectives, have grown out of the ARAL
survey: this ARAL Summary Report and the ARAL Program Description Catalog.

Methodology

Two samples of institutions ware used in the ARAL Survey: 1) a national sample of
postsecondary institutions (N = 1272), and 2) a high-interest sample of al}
institutions that had submitted an application in 1879 to the Fund for the
improvement of Postsecondary Education (FIPSE) for funding of & demonstration
project related to adult learners (N = 396). Since the two samples were drawn
independently, 114 institutions appeared in both samples. When the samples were
combined. 1554 (unduplicated) institutions were represented. (Detailed information
on the sampling procedures is contained in Appendix A.)

In spring 1980, surveys were mailed to the presidents of institutions in the national
sampie and to the project director identified in the FIPSE application of institutions
in the high-interest sample. Whenever an institution appeared in both samples, a
copy of the survey was mailed to both the institutional president and the project
director. If two surveys were returned from an institution, the responses were
combined prior to the analysis of the data.

The survey questionnaire was designed 10 obtain information in several areas. The
first section of the survey explored the extent to which the institution as a whole
responded to adulit learners. The second section solicited information on the nature
of. and satisfaction with, specific programs, services, and activities for adult
learners. Respondents were encouraged to provide detaited information on all
exemplary, productive, and innovative institutional activities. A copy >f the survey
can be found in Appendix B.

»
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To date. 517 institutions have returned surveys—an overall response rate of 33%. In
Table 1. respondents 4 e displayed by institutional type. Responses from public
institutions represent 54% of the returns; those from private institutions, 35%; and
those from other types of institutions or those that did not identity their institutional
ty "e. 11%. Most surveys sent to nationai-sample institutions were routed to and
€0 npieted by the department, program, or administrative unit with greatest respon-
sibility for adultlearners In some instances the institution's president completed the
survey, these responses came generally from institutions vith relatively low
enroliments or institutions where adult learners constitute the majority of the
enroliment Surveys sent to the high-interest sample of institutions were generally
completed by the project director (as identified above). Current institutional efforts
described in the findings below shouid not be viewed as definitive, infiexible
solutions. but rather as models for developing innovative responses to particular
local needs.

Findings

Table 2 dispiays mean adult and total enroiiments by institutional type. Responding
institutions were of smali to moderate size, with mean tuil-time enroliment ranging
from 420 tor two-yea“ private institutions to 5.692 for four-year public institutions.
The ratio of adult full-time enroliment to total full-time enroliment ranged from 8%
tor four-year private institutions to 36% for two-year private institutions. The ratio of
adult part-time enro!iment to total part-time enroliment ranged from 32% for four-
year public institutions to 60% for four-year private institutions.

Definition of Adult Learners

Table 3 displays the operational definitions of adult learners by institutionai type.
Two-year institutions were more likely than four-year institutions to consider all
students adults or to rely on age 21 as the minimum age for an adult. Aimost
two-thirds of two-year public and private institutions consider individuais age 15to
21 adults. compared tc approximately one-third of four-year public and private
nstitutions  In contrast, 29% of four-year private and 36% of four-year public
institutions use age 25 as the minimum age for aduit students. Among the responses
categorized as “other” were the following behavioral definitions of aduits: those who
have adul’ responsibilities or commitments; those who are enrolied part-time orin
off-campus extension or noncredit courses; those who are employed full-time. A
small but significant percentage of institutions indicated that, at the time of the
survey. adult erroliment at their institution was not yet significant enough to
necessitate a working definition of aduit tearners.

Adult Attrition

institutional self-studies frequentiy focus on general student attrition and its causes.
The ARAL survey expiored the extent to which institutions had directed attention
specitically to the issue of adult aftrition. Aduit dropout studies had been conducted
by cnly 77 out of 517 (or 15%) of the responding institutions. Two-year public
tnsiitutions were more likely to have conducted adult dropout studies (21%) than
were other { /pes of institutions: among the four-year private institutions, 18% had
conducted ac it dropout studies—as compared to 14% of the two-year private

3
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institutions. 8% of the four-year public institutions, and 15% of the other types of
mnstitutions

Of the 77 institutions that conducted adult dropout studies, only 49 (or 10% of the
517 institutions participating in the study) attempted to caiculate a dropout rate. As
with studies of adult dropouts, two-year public and four-ysgr private institutions
were more likely to have attempted such a calculation. Wﬂﬁdings from these
studies are reported here because no clearcut pattern emerged, and because the
data collection techniques used weretoo diverse to allow summary statements to be
made. Furthermore, the diversity of the population defined as aduit learners and the
lack of standard definitions for aduit dropouts added to the complexity of this task.

Table 4 displays reasons that adiministrators perceive as contributing to an aduit's
decision to drop ov’ of college While these data are based on 54 separate,
uncontrolted. institution-based studies, some generalizations can be made from the
tindings. Conflict with job responsibilities or schedule was cited by more than
two-thirds of two-year public institutions and by all two-year private institutions, by
more than three-fifths of four-year private and other types of institutions, and by
almost one-haif of four-vear public institutions. Conflicts with home, family, or
chiid-care responsibilitias ware noted by two-thirds of two-year private institutions,
by 55% of four-year private institutions, by 40% of two-year public institutions, and
by 27% of four-year public institutions. In contrast, problems with finances were
cited most often by four-year grivate or other types of institutions as the reason
adults drop out of college. individual concerns (lack of motivation, change in
educational objectives) and course offerings that were inadequate or inappropriate
to personal educational objectives were cited frequently by all typas of institutions.
Among responses included in the "other” category were: personal reasons,
problems with transportation; lack of energy. and insufficient study time. it is
tmportant to note that imaginative, personal, and programmatic interventions by the
institution will be required in order to counter the factors that frequently contribute
to adult attrition.

Definitions of adult dropouts were provided by 88 out of 517 (17%) of the institutions.
Table 5 displays definitions of aduit dropouts by type of institution. Most institutions
based their definitions on observation: aduits stopped attending classes in mid-
semester; finished a semester's work but did not register the following semester, or
after a specified number of semesters; or did not complete the planned program of
study. Only a few institutions defined aduilt dropout as an individual who had
formally withdrawn from the institution.

Although only a small number of institutions have conducted adult dropout studies,
defired aduit dropouuts, and determined aduit dropout rates, those institutions
should be piaced in the vanguard. Institutional self-study is an important compo-
nent of program development. and as adult learner enroliments increase, it is
expected that a greater percentage of institutions will necessarily involve them-
selves in seif-study activities.

-

Campus Programs and Activities

Information about new or modified programs, services, or activities for adults was
solicited in two ways. Respondents were given a list of twenty program categories

4
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and were instructed to indicate which of these had veen introduced or restructured
In an attempt to attract or retain adult learners. Later in the survey, respondents were
asked to provide detasled information on effective prograr . rvices, and activities.

Table 6 shows the percentage of institutions, by type, that indicated efforts in each
of the program categories. From 41%to 72% of all two-year and four-year public and
private institutions indicated that special efforts had been made for adults in the
areas of marketing, admissions, counseling, registration, scheduling, financial aid.
and course offerings. The categories in which the least institutional effort had been
expended were: student services (adulit student center, provision of a day care
facility). faculty development; program evaluation. and funding (inducing corpora-
tions to pay employees’ tuition, or creating an alumni fund for aduit programs).

What Works with Adult Learners

institutions that implemented or altered campus programs and activities to meet the
needs of adult learners were then asked to rank order the five program categories
that they deemed the “most essential and productive” on *.qir campus. Table 7
displays the number and percent of total responses of the five top-rated program
categones in each of five response groups (from most essential to fifth most
essential) Identification of 8 most essential and productive program was provided
by 77% of respondents; 75% provided a response to second most essential: 72% to
third. 66% to fourth. and 61% to fifth.

The proportion of adults in the total enroliment most certainly influences an
institution’s perception of the importance of programs directed specifically toward
adultlearners;Forexample, an inctitution that has an enroliment comprised largely
of traditionalfage students, but that aiso has always had a small but stable adult
enroliment, igmore hikely to be interested in orientation and retention programs than
i marketing gnd recrustment.

Table 8 display\weighted rankings (a score of 5 was assigned to most essential, a 4
to second most essgntial, a 3 to third most essentiai, and so forth) of the program
areas designated mosTessential by respondents. The areas of scheduling, mar-
keting. and administrative structure received the highest weighted rankings. The
relative rankings displayed in Table 8 shouid be viewed within the context of the data
presented in Tabie 7.

Adult students with little or no prior college experience, or those who return to
college after a proionged absence. are likely to require special institutional services,
programs, or support to enanle them to persist until completion of their educational
objectives. Detailed information on especially productive or innovative institutional
programs. services. and activities for adult iearners was obtainad through the use of
program description forms. (A sample of the form is included in the ARAL survey,
reproduced in Appendix B). Sixty-one percent of the responding institutions (316
out of 517) submitted a total of 782 program description forms. Table 8 displays the
number of program description forms received by institutional type. Program
description forms were submitted by more than two-thirds of four-year public
institutions. by more than one-hall of two-year public and four-year private
institutions. and by about one-third of two-year private institutions. The majority of
two-year public, two-year private, and four-year private institutions submitted one

5
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form: however, 28% of two-year public and 36% of four-year public institutions
submitted more than one form Table 10 displays. in aiphabetical order, the names of
the :nstitutions that submitted five or more program descriptions forms.

Through a content analysis of the program description forms, the progiam category
list was expanded to include twenty-six categories and twenty target groups.
Institutions were asked to rank each program—on a scale of 1 (low) to 5 (high)—
according to both satisfaction and effectiveness. Table 11 displays the mean ranked
satistaction for program categories by institutional type. The program areas that
received a mean ranking of 4.0 or higher were: admissions; registration; financial
aid; course offerings; curricular innovations; administration; skill devglopment. and
unique oft-campus class locations. Differences in satisfaction were noted by
institutional type: respcndents from two-year public institutions expressed the
greatast satisfaction (mean ranking of 4.5 or higher) with programs in the areas of
admissions, registration, -curricular innovations, assessment of prior learning,
tunding. and in meeting the needs of reentry and first-entry adult students. Four-
year public institutions expressed the greatest satisfaction with programs in the
areas of registration, administration, personal development, educational brokering,
day care, and off-campus course locations. Four-year private institutions noted the
greatest satistaction with programs in the areas of admissions, registration, career
planning. facuity development, administration, and off-campus course locations.
Among two-year private institutions, nc program category earned a mean ranking of
4.5 or higher

in Table 12, the mean ranked satisfaction for programs is displayed by target group
and by institutional type. Two-year public institutions expressed the greatest
satistaction (4.5 ot greater mean ranking) with programs targeted toward members
of minority groups and those who had attended the institut'~'- at one time but hed
withdrawn. Two-year private, four-year public, and four-v-a private institutions
reported the most satisfacticn with programs aimed at incividuals interested in
mid-career advancement. Additionally, four-year public institutions assigned high
rankings to programs geared to the needs of fuli-time enrolied aduits and veterans
or military personnel. Four-year private institutions were most satisfied with pro-
grams created for part-time and full-time enrolled aduits, public school teachers and
administrators. reentry students, and merabers of minority groups.

Table 13 displays the mean ranked effectiveness of program category by *ype. and
Tabie 14 presents paratiel data for target groups. For the most part, effectiveness
rankings are lower than satisfaction rankings. Respondents indicated that while the
program had met objectives, they were certain that with specific modificatiors it
could be even more successful. However, the total mean effectiveness rankings
werethasame as. or higher than, the satisfaction rankings for the following program
areas: career pianning; placement; course offerings; curricular innovation:; facuity
development; skili development. program evaluation; and funding. The total mean
effectiveness rank:~gs were the same as, or higher than, the satisfaction ratings for
the program directed toward the following target groups: fuli-time aduit students;
public school administrators and teachers; individuals interested in mid-career
advancement. unemployed individuals; reentry students; students currently en-
rolied; veterans and other military personnel; individuals in need of professional
certficat.on. and former students who had withdrawn from the institution. Addi-
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tional comments about effectiveness of programs included the following: the
program is still in the developmental stage; the program has not yet reached full
potential. funding is not sufficient to aliow for needed adjustments; further
institutional support from faculty and administration is necessary; marketing of the
program has been inadequate.

Conclusions

Respondents to the ARAL survey ware from institutions that fall into three classes:
(1) those for whom adult learners represent a primary thrust of their institutions (as
expressed in their mission statement) and who are interested in describing effective
existing programs and services; (2) those for whom adult learners represent a new
but growing clientele and who are interested in providing or expanding adult-
focused programs; and (3) those who have littie experience with adult learners but
are interested n adults as potential students, and who plan to modify, expand or
Create programs and services in order to attract adult learmers. The majority of
responses received were from institutions that fall into categories two and three.

Here, in brief, are the main conclusions and recommendations drawn from the ARAL
survey:

® Two-year institutions are likely to consider all enroliees as aduit learners, while
four-year institutions are more likely to use age 25 or older to define that group.

® A small but significant percentage of institutions has begun to study aduit
attrition—one of the first steps in a program to improve retention. When
designing aduit dropout studies, it is recommended that they not be patterned
directly on studies used for traditional-age students (which generally use
program or degree completion as a measure), but rather that they measure aduit
attrition against the specific vducationat objectives of individuals.

® A small but significant proportion of responding institutions expressed the
opinion that marketing was the program ares that they feit to be the most
essential and productive. Marketing is seen by some 1o be a natural first step;
there are, however, other equally important initial contact areas. They include the
provision of services in the followirg areas: career planning—in order that
individual educational objectives can be designed to mesh with career goals;
orientation—because once adult lesrners are successfully integrated into the
campus environment, their chances of persisting to meet their objectives are
improved; counseling—in order to help adult learners cope with first entry or
reentry apprehensions; and flexible class scheduling options—to enable aduits
to successfuily mesh their studies with job, home, and family responsibilities.

¢ Program areas that received total mean rankings of 4.0 and higher for both
institutional satisfaction and effectiveness were: admissions; registration; course
offerings; curricular innovations; administration; program evalustion; peer inter-
action, and unique off-campus course locations. Programs targeted towards the
foliowing groups received total mean rankings of 4.0 and higher for both
institutional satisfaction and effectiveness: fuli-time students: individuals inter-
ested in mid-career advancement; first-entry ar.d reentry students: veterans and
other military personnel; individuals interested in professional certification: and
former students who have withdrawn from the institution. Ranked satisfaction

7
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with and effectiveness of programs varied greatly by institutional type and
program category These data, prcsented in Tables 11-14, may be helptul to
institutions that are trying to putin priority order their plans for implementation or
expansion of programs for aduit learners.

Summary

The adult learner populatior. is growing faster than virtuaily any other segment of
higher education. The potential for continued growth, esgecially in community-
based institutions, is nearly limitless. it has been estimated that 40,000,000 aduits
have an interest in additional organized study. To convert this interest to participa-
tion, institutions must become more responsive to the personnel and educational
needs of aduit learners.

The ARAL survey was designed to identify and highlight the successful campus
practices already established for adult learners. The existing activities—described
in the findings of this report and in the ARAL Program Description Catalog—retient
what is happening today but should not necessarily be interpreted as what ought to
be happening for the expanding population of aduit learners.

The needs and circumstances of every community—indeed, every campus—are
different. Once institutions have made a conscious decision to serve the aduit
clientele, they must then concern themseives with providing the personal and
programmatic interventions that are often unique to aduits. The findings of the
ARAL survey are not presented for uncritical adoption on individual campuses.
Rather, they are offered in the hope that institutions might be prompted to study
locai conditions and then adapt the innovations that will best serve aduits on their
campuses during the 1980s.

14



TABLE 1

Respondents by Type of institution

2-Year 2-Year 4-Year 4-Year
Public Private Public Private Othes® Tots!

Number 112 22 168 160 55 517
Percent 22% 4% 32% 31% 11% 100%
80r type not detined.

TABLE 2

Mean Aduit and Total Enroliments by Type of Institution

2-Your 2-Year 4-Year 4-Year
Public Private Public Private  Other

Adult Full-time Enroliment 374 163 953 124 135

{N) (112) (22} {168) (160) (45)
Total Full-time Enrofiment 1508 420 5692 1487 g11
{N) {(111) {21} (149) {156) (42)
Aduit Part-time Enroliment 1123 223 829 507 613
(N) {(110) (22) (168) (160) (45)
Total Part-time Enroliment 2309 605 2578 850 1087
{N) (109) (22) {166) {159) (45)

Aduit Full-time Enroliment
as Percentage of Total
Full-time Enroliment 25% 36% 17% 8% 15%

Aduit Part-time Enroliment
as Percentage of Total
Part-time Enroliment 49% 7% I2% 60% 56%




TABLE3

Definition of Adult by Type of institution
(in Percentages)

2-Year 2-Year 4-Yeour 4-Year
Public Private Public Private Other

N-= 112 22 168 160 55
All Students Adults K} 27 16 11 25
21 31 36 17 21 29
22-24 3 0 5 11 5
25 18 27 8 29 4
30 <1 0 0 1 0
2-5 Year Gap in
Education 0 0 2 3 0
> 5 Year Gap in
Education 0 0 0 1 4
No Definition 8 5 7 9 2
Other 6 0 12 9 11
No Response 2 5 5 5 20
16
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TABLE 4

Reasons Adults Drop Out by Type of Institution

(In Parcentages)
2-Year 2-Year 4-Year 4-Year
Public Private Public Private Other
N-= 23 3 11 22 5

Financial Problems 26 33 36 68 00
fndividua! Concerns 25 0 18 23 0
Home/Family

Responsibilities 40 67 27 5 0
Conflict with Job

Responsibilities 70 100 45 64 60
Moving from Area 26 33 27 32 20
insufficient Academic

Progress 9 33 0 5 0
Inadequate Course

Offerings 13 a3 27 0 60
tiness 22 0 0 5 0
Other 43 33 82 5 00
N of institutions not
included above that had
conducted a dropout
study but didn't report
reasons for attrition 1 0 3 6 3

Note. Up to 4 responses possible per institution

11
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TABLES

Definition of Aduit Dropouts by Type of institution
{In Percentages)

2-Year 2-Year 4-Yoar 4-Year
Pubilic Private Public Privale Other

N-= 26 5 15 32 10
Admitted, Never
Registered 0 20 0 0 0
Registered, No Show 0 0 0 3 0
Stopped Attending
Classes 12 0 20 9 20
Didn’t Register for
Subsequent Semester 31 0 13 28 20
Didn't Register after
x Semesters 4 0 4 13 10
Didn't Complete
Program 15 40 7 16 5
~Official Withdrawal 19 40 7 6 0
Other 19 0 13 25 0
18
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TABLE 6

Programs, Services, and Activities for Aduits by Type of institution
(In Percentages)

2-Year 2-Year 4-Year 4-Year
Pubiic Private Public Private Other

N= 112 22 168 160 55
Marketing 71 54 60 49 45
Admissions 65 45 61 57 33
Orientation 40 32 49 42 22
Counseling 72 45 62 51 35
Registration 53 45 52 49 27
Advising 57 32 49 45 29
Scheduling 52 41 60 58 25
Student Services 41 5 38 26 16
Financial Aid 63 41 52 51 25
Career Planning 63 23 43 43 25
Placement 48 23 29 38 16
Course Offerings 49 41 60 46 42
Curricular Innovations K3 32 42 42 33
Facuity Development 37 23 17 19 16
Administrative Structure 28 18 37 33 22
Assessment Prior
Learning 36 23 34 42 25
Skill Development 57 23 33 20 20
Program Evaluation 29 27 24 38 25
Funding 32 41 29 36 25
Institutional Support 5 36 51 49 35

Note. Institutions were encouraged to submit forms in as many categories as they had effective
programs
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TABLE7

Number and Percent of Program Categories Ranked Moet Essential

N %
Most Essential
Marketing 65 16
Scheduling 64 16
Counseling 33 8
Course Offering 31 8
Admissions 29 7
Total N Responses 397
Second Most Essential
Scheduling 56 14
Admissions 48 12
Counseling 40 10
Course Offerings 37 9
Marketing a7 9
Total N Responses 390
Third Most Essential
Admissifns 45 12
Schedugng 37 10
Counsegng 34 9
Registration 28 8
Academic Advising 25 7
Total N Responses 373
Fourth Most Essential
Admissions 30 9
Counseling 29 8
QOrientation 28 8
Marketing 27 8
Course Offerings 27 7
Total N Responses 344
Fifth Most Essential
Institutional Support } 26 8
Registration 24 8
Scheduling 23 7
Career Planning 23 7
Marketing 22 7
Total N Responses 313

Q 14
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TABLE S

Weighted Rankings of Most Essential Program Areas
(In Rank Order)

Class Scheduling (evening, weekend, intensive course formats)

Marketing. Recruitment, Outreach

Administrative Structure (key position or office that serves as
advocate for aduit students)

Counseling

Course Ofterings

Admissions Materials and Procedures

Academic Advising Services

Curricular innovaticns

Orientation Sassions and Activities

Assessment of Prior Learning

Institutional Support (mission statement, iong-range pianning
highlights importance of aduit student needs)

Financial Aid

Skill Deveiopment

Registration Procedures

Student Services and Activities (adult student center, day
care center)

Career Planning

Flacement Services

Funding (corporations pay employees' tuition, etc.)

Facuity Training and Development

Evaluation ot Programs and Services

36
3.6

34
33
33
33
3.2
3.2
32
3.1

3.0
28
2.8
26

25
2.5
23
2.3
2.2
18
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TABLE S

Number of Program Description Forms Retumed by Type of institution
(In Percentages)

2-Year 2-Yoor 4-Year 4-Year
Public Private Public Private Other

Number of Forms N= 112 22 168 160 55
0 45 68 32 42 25
1 27 27 31 39 47
2 8 0 1" 5 13
3 9 0 9 5 4
4 4 0 5 2 2
5 1 0 2 3 S
6-15 6 4 9 4 4

22
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TABLE 10

Institutions That Submitted Five or More Program Description Forms

N of Forms
Name City, State Submitted
Abilene Christian Coliege Metrocenter Garlangd, TX 10
Aiverno College Milwaukee, Wi 7
Arizona State University Tempe, AZ 6
Bee County College Beeville, TX 7
Bellevue Community College Bellevue, WA 1"
Boston University Boston, MA 6
Canisius Coliege Buffslo, NY 5
Chadron State College Chadron, NE 7
Chattanooga State Technical Institute Chattunooga, TN 5
Chesterfield-Marlboro Technical College  Cheraw, SC 7
Cheyney State College Cheyney, PA 7
College of Charleston Charieston, SC 5
College of Lake County Grayslake, IL 9
Cornelt College Mount Vernon, {A 14
Cumberland Colliege Lebanon, TN 7
Cumberiand County Coilege Vireland, NJ 8
Delta State University Cleveland, MS 9
Drake University Des Moines, 1A 13
Edinboro State College Edinboro, PA 14
Fairleigh Dickinson University, Rutherford Rutherford, NJ 5
Lower Columbia College Longview, WA 7
Metropolitan State College Denver, CO 1
Milisaps College Jackson, MS 11
Morgan State Colliege Baltimore, MD 5
Mundelein College Chicago, IL 5
Oregon Coilege of Education Monmouth, OR 9
Our Lady of the Lake College San Antonio, TX 5
Rouberts-Watsh Business Schoo! Union, NJ 5
Russell Sage Coliege Troy, NY 9
Texas A & | University Kingsville, TX 8
The Ohio State University Columbus, OH 5
University of Arizona Tucson, AZ 7
University of Cincinnati Cincinnati, OH 12
University of lilinois Urbana, IL 5
University of Louisville Louisville, KY 8
University of Nebraska Omaha, NE 10
Virginia State College Petersburg, VA 5
Wesleyan University Middietown, CT 8
West Liberty State College Waest Liberty, WV 8
Winona State Coltege Winona, MN 6

17
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TABLE 11
Mean Ranked Satisfaction of Program Category by Type of institution

Total
N = Number Mean
of Program Ranking
in for 2-Yeor 2-Year 4-Year 4-Yemr
mn Category Public Private Public Private Ofther

Campus/Class Location 8 48 40 O 50 §0 50
Registration 31 46 45 40 468 47 50
Educational Brokering 2 45 0 0 45 0 0
Peer Interaction 7 4.4 40 0O 43 0 50
Curricular innovations 45 4.2 45 0 43 4.1 40
Admissions a8 42 45 40 38 46 43
Administralive Structure 19 4.2 40 O 45 47 40
Course Offerings 85 40 43 0 37 38 44
Financial Aid 38 40 34 40 38 41 50
Skitl Development 21 40 s o0 40 30 50
Counssling 67 39 39 30 37 41 40
Assessment Prior

Learning as 39 45 0 36 43 O
Student Services 18 39 44 0 36 37 O
Day Care 8 39 37 0 50 25 50
Orientation 55 38 386 30 38 42 45
Marketing 3 37 38 33 38 239 28
Scheduling 73 3z 31 40 37 41 38
Advising 31 37 33 40 40 238 15
Program Evaluation 1 37 0 0 38 43 25
Student Needs 1 36 45 0 24 43 50
Funding 9 36 45 O 25 33 50
Career Planning 32 3.4 29 O 37 47 0O
Faculty Deveiopment 10 34 35 0 3.7 50 O
institutional Support 20 33 37 0 26 40 40
Placement 9 3.2 40 O 40 30 O
Personal Development 9 31 30 O 50 40 25
Number of programs for
all categories 7678 156 13 318 204 80

Note Satisfaction ranking is based on a scale of 5 (high) to 1 {low).

#The total N of program forms (767) is greater than row total N (751) due to the exclusion of
responses from this table for which there was no information on institutionat type.
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TABLE 12
Mean Ranked Satistaction lor Targetl Group by Type of institution

Total
Mean
N = Number Ranking
of Program for
Formain  Targel 2-Year 2-Year 4-Year 4-Yeor
Target Group Group Public Private Public Private Other

Full-time students 2 50 0 0 5.0 50 0
Minority/Ethnic 6 4.5 50 O 43 50 o
Mid-career Advancement 36 44 30 50 47 46 o
Veterans/Military 4 43 40 O 50 0O 0
Students who haveo .

withdrawn ’ 3 43 45 0 0 40 O
Women ’ 49 42 43 0 36 44 40
First-time, no prior

coliege 38 4.2 43 40 43 39 4.7
Professional :

Certification R [ 4.2 43 O 43 4 43
Reentry, prior colliege 45 4.0 35 0 3.7 46 0
Part-time studants 43 40 43 O 36 45 4.5
Adults 135 39 37 0 39 39 40
Public School Teachers/ o

Administrators 13 39 50 0 4.4 4.7 0
Not Currently Enrolied 118 38 38 35 38 38 4.0
Currently Enrolied 89 38 37 40 38 37 37
Senior Citizens * 32 38 40 O 36§ 38 45
High-Risk Admissions 20 38 4.1 0 44 25 0
Employed 868 36 40 35 35 236 233
Unemgloyed 5 34 33 o 0 40 O
Personal Development 10 32 23 40 43 27 0
Career Change 14 2.6 36 0 36 40 13
N of programs for all .
target groups 7428 154 13 303 201 55

870t N of program forms; row total N = 726.
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Mean Ranked Eftectiveness of Program Cawgory by Type of institution

TABLE 13 -

Tolal
N = Number Mean
of Program Ranking
Formain for 2-Yesr 2-Year &4-Year 4-Yeor
Category Category Public Private Public Privale Other

Campus/Class Location 6 45 40 O 4.5 5.0 4.0
Registration 31 44 45 40 42 47 £0
Peer Interaction 7 43 4.5 0 40 O 5.0
Curricular Innovations 45 42 48 O 43 37 4.0
Program Evaluation 11 4.2 0 0 3g 43 5.0
Skil! Development 21 4.1 44 0 33 30 47
Course Offerings 85 4.0 43 O 36 38 46
Admissions 38 40 33 40 38 468 43
Administrative Structure 19 4.0 28 O 45 45 40
Counseling 87 38 36 30 37 44 40
Scheduling 73 3.7 33 40 238 40 38
Financial Aid 3 3.7 34 40 33 38 50
Assessment Pricr

Learning 1.} 37 45 0 33 139 50
Advising 31 3.7 30 40 38 36 40
Student Services 18 3.7 38 0 34 43 0
Funding 9 37 45 O 25 35 50
Career Pianning 2 36 7 0 36 45 0
Marketing 93 35 36 23 35 238 27
Orientation 55 35 30 30 36 238 45
Student Needs 11 35 40 O 22 41 50
Day Care 8 3.5 43 0 50 25 0
Placement 9 34 45 0 40 30 O
Institutional Support 20 3.2 37 O 25 40 40
Faculty Development 10 3.1 40 O 30 S50 0O
Persona! Development 9 31 30 O 50 40 25
Educational Brokering 2 1.5 0 0 15 0 0
N of programs for all

categories 7678 156 13 318 204 60

8Yotal N of program forms; row totsl N = 751.
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TABLE 14
Mean Ranked Effectiveness for Target Group by Type of Institution

——————

Totsl

Mean
N = Number Ranking
of Program for

Formsin Targst 2-Year 2-Year 4-Year 4-Year
Target Group Group Public Privale Public Private Other

Fuli-time students 2 50 0 0 5.0 5.0 0
Mid-career Advancement 38 44 4.3 20 43 45 0
Unemploved 5 44 4.5 v 0 4.0 0
Professional

Certification 16 4.3 45 0 43 40 43
Veterans/Military 4 4.3 40 O 50 O 0
Students whe have

withdrawn . 3 4.3 4.5 0 0 40 - 0
Reentry, prior college 45 4.0 35 0 3.9 43 0
First-time, no prior

college 38 4.0 39 40 40 40 47
Currently Enroiled 89 3.9 39 40 39 37 44
Public School Teachers/

Administrators 13 39 5.0 0 44 5.0 0
Women 49 38 33 0 35 45° 15
Minority/Ethnic 6 38 50 0 27 5.0 )
Adults 135 37 35 0 38 35 40
Not Currently Enrolted 116 3.7 37 35 36 40 4.0
Part-time students 43 3.7 40 O 34 40 45
Senior Citizens R 3.6 4.2 0 3.1 38 45
High Risk Admissions 20 3.6 4.1 0 38 20 o
Employed 66 35 42 20 234 36 33
Personai Development 10 3.1 23 40 4.3 2.3 0
Career Change 14 21 30 0 26 30 1
N of program forms for
all target groups 7428 154 13 303 201 55

8Total N of program forms: row total N = 726,
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Appendix A: Sampling Procedures

The Attracting and Retaining Adult Learner (ARAL) survey was based on two
samples: a national sample of postsecondary institutions and a high-interest sampie
of institutions that had applied for external funding for programs benefiting aduit
learners.

The national sample is the same as that used for another ACT national survey
conducted in iate 1979, which focused on coliege admissions practices for
nontraditional-age freshmen.® The population for that sample was defined by all
colleges represented in ACT's Institutional Data Questionnaire File.

The sampling was undertaken according to the following schema. Each institution
in the file was assigned to a stratum according to whether it had participated in
ACT's Predictive Research Services in 1972-73 and in 1977-78. and then further
stratified according to the highest degree offered. The file was then sorted on the
stratum D and zip code of each institution. All institutions that had participated in
Predictive Research Services in both 1972-73 and 1977-78 were selected (N = 430).
Next, a systematic random sample was drawn from each of the degree-ievel strata
(N - 842) Theseproceduresyielded a total general sample of 1,272 institutions. The
sample sizes for the strata are displayed in Table 15.

The population for the high-interest sample was defined by those institutions that
had submitted an application to the Fund for the improvement of Postsecondary
Education (FIPSE) for funding of a domonstration project related to adult learners.
All institutions that had made such an application in 1979 were selscted for the
high-interest sample (N = 396). Of these institutions, 114 had previously been
selacted for the national sample. In those cases both the institution's president and
project director (as identified in the funding application) weie sent a copy of the
survey If multiple responses were received from an institution, they were combined
prior to the analysis of the data. There were 1,554 (unduplicated) institutions
inciuded in the total sampie.

"R. S. Lewitz. R. Sawyer, and E. J. Maxey, Collegc Admissions and Nontraditiona:-
age Freshmen (lowa City. lowa: ACT Report, forthcoming).
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TABLE 15

Stratification and Sample Sizes for General Sample

ACT Resoarch Highest Degree Total Number Sample

Stratum Participant® Level of Schools Size
1 YES All Levels 430 430
2 NO Unknown 7 71
3 NO 2-Year Degree 1110 207
4 NO Bachelor's 608 194
S NO Master's 450 193
6 NO PHD 218 177
Total —_ —_ 2885 1272

Note This sample was drawn initially for ACT's 1979 Admissions Practices Survey—
Nontraditional-age Freshmen.

‘Participated in ACT's Predictive Research Services in 1972-73 and in 1977-78

29
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Appendix B: The ARAL Survey Instrument

Dear Presndent

The adudt fearner populatin s grawing tastes than virtually any other swgment
of higher educaten The patentisl tor continged  growth, especally in
community-based mstitutions. s neatly fimutless It has bewn estemated that
HO0C.000 sdults wouhd return to dassroom study # institutsons were snore
tespnenisive o ther personal and educational needs

Hom can vou tesch theve adult feacners and sesve their needs cttetively?

Lo help college admuinatrators anewer this questaon, The Amersan Codlege
Penting rogram (AC 1) condin 1ng 4 natioawide survey entithed " Attracting
and Retavning Adult Learners (ARAL " The survey is desigmed to dentity.
analvze, and report on (ampus pracixes that have been saccesstul with adult
learmers More than 1.200 selested US institutsons are being susveyed

Fa g ceny small investment of stabt time vour institutson can PartK spate on thes
impeartant study To dosa. tirst select the person on vour campus whe s most
i ledgeable about your institutian s poliies and pricedures tor attracting
acd serving adult keacners Then avk that person to complete and return the
viwhimed questumnace by Aprd 2

We hope vaut mstitution will gan us 0 the survey Late the summer. all
partiapatant institutions will recewve 4 summary report entithed “What Works in
Mtranting and Ketaining Adult 1 eamners * This report will be & valuable
sevoutoe tond as vou assews and deal with the impact af adult fearnets on your
cames iy the 19800 Better werving adull learners provides postsecondery
mistitutions a signtnant sppottunity to debiver shditional commumty seryxe
thraukh meeting oruost human needs Thank You BF vour couperation

ey,

Suiver hrectors

Tov (o Nawld
I wesutive Dheector
M T Natnnal € enter for s stronal Conterences

ffatra Cartland
Asnistant Ve ["resdent
Puble strins and Publc Attairs

i'at epratt
Admuiustratine Asgistant
AT Natwmal Center tor Educational Conterences

a fhe Amernan College Tedting Program 190 Mox fos. fowas City, bowae 52248
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General Information

O

ERIC

Aruitoxt provided by Eic:

. Type of institution:

a .. 4 vear publa

b & vear private

. 2 vrar pubin

K] 2 veac provate

« Ahet pleane apenity:

Total enroliments as of Ll 1979:
full tome

2 Part nme

. Hes. dews your institution define adult students?

a Chver twenty one vears oo age
b Cver twenty-tive vears of age
. . ARher please wpentys L L L

Adull snroliwents o of tall. 1979:

s toll e .. . L . ..
b fart time e
Has your inetiivtion conducted a otody of odule
deopouts?
Yeu
Nae

B T

your inetitustion conduted such & stady. what were
threw or tour main tindinge T Please sttach revadss:
fimdings will be hept conlidentisl.

1

. Did your institution determine s dropout rate for

adult learnens?

4 Yey
b Nt
# vee pledee speoty resuits e e e

9.

that Serve Adult Needs

Matheting amd receutment micthads (e R
IV wpeds. distribution of infuematuen at
Kisn €TV stores and Mumdromats)

Adousseons mtrnals and pnuedures (e g,
open admmmons, smphted paxedures tor
aduits)

CUnentatast  seseiets amd activites te g,

csening o weehend onentstam sessnmns for
adult stisfents only)

c Coumeehng wrviees amd programs e g

1

. Adddema

cveming  hours,  wpecl  support  groups,
neehend (umeling by appomtment)
Resestratnm prnedures (0 g . registratson by
mal

advising  setvey € g otaft
ey prewwninel traned i aduft develvp-
ment. espamded hours)

Clane whedubig (v g . espanded  howrs,
wevhend degree poogram. mudnight lasees
for there whit work a late vhidty

Cotandent servaes amd Mtivitiee o). adult

Mudent rewoune wonier, dayiare oentes)

. hinancal aud e g, eeduced taton Ry senser

tirens winderhip tund for adult stadents



f $atees plantaigt wisues v g sarerr change
werbstiogn eveting banite Bt coneuitatan
rattr s planain wesehahoga betore engodl
‘el

A Plavemmerdt servnes o, Mne 0 wrge 4
career change resume. sen mes ot iruted to
staduates:

t Laitse ctterings 0 x| evering emd werhend
clavses tor protessamaly sunh 20 pournabiste.
CaRitets oly adiruniatfslofel

m Cutenulsr mmwatame e g orlt-desgved
Fromramty it f Aofhigred

" baity  training and  devehpment (e g
worhvhupn tor aulty o adult develop
meal (ogmibive learning styles and sures
tuf teabung methenta!

" Maumstratne strustuce € K, hey postem
il werves g advikate for the adult
stadent. av Ve Presadent tor Adalr

Frogrdmeg

¥ Assrsanwent of prust learning te g . et by
(L3N

4 Shdl devebpment e g sproal reading amd

et Lot hor adult students, expunded ot
boury @ everungs and on weekends)

' Frvaluatirk programe and servees te g .
mtennawing humerly  enrofied and cur
teretly crinolbed adyite)

~ bandum e g inducing warparatany to pay
tost ol sentan qournses tor thew employees.
st cdumin tund tor adult programsi

t fosttutiaed cuppnt e adult students
arcfuded 0 inttutnm » dtatement of educe-
tarral musanint adult students part of long-
et planinag tar the wtet utarn?

u Cither pleow spevatyr .

. Frowm the cstagories you chechod in item 9, select and

remh up to five 1hat you conender 00 be the most
essential and productive of your institution. Enter
ther iriters below.

s Mt eoventsol amd prindis tive

Swriend munt pesenteal and pricductive
f Third most evmential and priductsve
d . bourth annd essental and productive
- . Hitth most sssental and produdgive

Q

ERIC
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What Works for You?

The intormation you provide on wem 11 will be crucsd to
this survey Uswg the mepint form provided, plessr
desnibe one, theee, or tune (0F more) new or modifsed
pPrograms. servaes, or ativitwes that REA° LY wark on
your campus to attract and retam sdult irarners. Please wse
4 separate form for each descnpton (Make a0 nuny
phatacopes ot the form a6 you need ) A hlled-y sample
fvrm apprars on the back page of thes questsunnasre

11, Plesse type your responses. faclude prograces, ser-
-mumm.-m.wm.-
innovalive. We hepe to these elferts

nationafly. §if you permisnion, your tewponses
may by nto 4 menograph or otherwise
made availate: to others.

Definitions:

Category. Name of categusy tahen trom tem @ (Marheting
and recratment  methods, Admsssine matenals  and
proedures. (nentatin sessmns amd  sctivities, and so
terthy

Primary Purposes. Reason o new or modibied program or
WIVRE way mtroduced

Vorpet Growp. The adult student group fos whom a
Parteular prugras or service was dessged The Kroup to
whit 4 proxram wae applied for eeample. displaced
homemabers, mothers with preschool  chidren, i
ratenng adult students. part-time degree candsdates, first-
tme siudents, undevded maprs. sensor anizens

Descrigtion. A braet acuount of the new PIORISM, seryr e,
o activity Incdiade suttwient detad for others to deteraune

wlerest an turther follow -up o consdtaton

Yhmtyounrymhlwmwuh‘wthumrny.
Please feel free 10 share with us any gereral comments
you mmght have on the survey ur on the tope of atiract-
mg and retswing adult learvers.

Yot will recerve & summany report of the results of thes
standy

Using the saclased postage-paid maiting labul, reture
completed questionnsire and repuort formés) by Apvil 23 ta
O Lee . Noed
AC T Natanal Conter
for Lducational Conderences
Q) Bow 108
fowa Caty, fowa 52240
Stndy
Lew €0 Nowl Patrnia Cartland Par Speart
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Report Form Attracting and Retaining Adult Leasners

Flease type. Use 2 sepesate torm lor ek devcription. Pleme mabe photocapion f necessary.

C stagory See item 9 fw mmn-‘ tithest
Academic advising services

[ Prmacy Purposetss

To let the first-time adult student know about our services.

[ - o

full-time and part-time adult students who indicated on the registration form that
they had never attended a postsecondary institutfon before.

Dewcriptoon It additnmat spae v newded. continue description on sepacate sheet
Motk wath vour complated survey, sitach copes of materels you use 3 each program you have des ribed

Program was inftiated in fall, 1979. We made telephone calls to these students to let
them know about our evening and weekend hoUrs, to make them aware of our services, anj

to invite thewm to uce these services.

In making these calls we found that many adult students had signed up for s course

with an “I'11 see what happens" attitude. Many ¢ t realize that University per-

sonnel were available to help them “learn the rop¢y
.s cab

We were asked many questions that were not ap
miny referrals to both the Career Plann{ ‘:iv d

4@ Academic Advising, and made
the Counseling Center. In most
had taken the time to call them

b

~ Wl
T

Satsslation with sixcess of program Low i 2 3 @ s Highk
Plrase esplan;

36 of those telephoned made appointments to visit with one of our advisors; of these,
HZ" enrolled second semester. During the first semester we were contacted by 14
adults who were friends of students we had telephoned. They came “just to find out
about courses.” 13 of these adults enrolled second semester.

(- —_ tm e v e —

fmm&d db«ﬂn.;o; mm Low 1 2 3 @ s High

Please explain:

We would like to increase the number of adult lesrners served. Ffor those we have
served, the resuits indicate that the program is sound.

--_..,.
+

b - -

May tiw contents of this lorm be sharnd? Yeu . Ne—

Yol name . mmam o e — - Tithe e e
Tekrph e F U - TN F1 7Y Y S — -

Shdre o - C—— e

[N T R 2 1 Y . - SO
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w Altracting and Retaining Adult Lesrners

Ploses type. Use & sopacate furm 100 embr deoi rigtion. Plesse moke phatocopive f mecessary.

Categary  ‘Ser 1tem 9 tur s atogery tties

Fricnery Putpesets)
Target Grovp
Dewcription [ «l;kumal spar o oreded, contiue dew niptemn on separate sheet

Abowig with your completed susvey, sttach copses of 1 atenals you use in exch program you have desa rebed.

Satislaction with saccese of program Low ] 2 3 [ s Hugh
Flame sxplain:
EMMmdp;mu Low 1 2 3 4 s High
Flease explain:

May the contents of this form be shered? Yoo Nao

Yot name et e m o v St . . ———
fedephone « . 0 Inetutiton ..o o _
Addrewe . ... e e v e —
Y o e e ——— e At —
o 29
. E
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